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All Candidates' performance across questions

Question Title N Mean S D Max Mark F F Attempt %
11 62 6.4 1.7 10 64.4 2.2
12 32 13.3 5.1 20 66.7 1.1
13 30 12.9 4.7 20 64.7 1.1
14 1929 6.6 1.1 10 65.6 67.7
15 1632 12.8 2.6 20 64 57.2
16 292 12.3 2.7 20 61.3 10.2
17 835 6.9 1.2 10 69.3 29.3
18 392 13.6 2.5 20 67.9 13.8
19 441 13.7 2.5 20 68.6 15.5
20 26 6 1.2 10 59.6 0.9
21 3 8 6.2 20 40 0.1
22 23 12.1 0.9 20 60.4 0.8
24 1 0 20 0 0
26 16 7.1 0.8 10 70.6 0.6
27 5 12.2 0.4 20 61 0.2
28 11 13.5 1.4 20 67.3 0.4
29 8 7.8 0.9 10 77.5 0.3
30 8 16 1.1 20 80 0.3
32 1471 6.3 1.3 10 63.1 51.6
33 505 12.9 3 20 64.5 17.7
34 960 11.4 2.9 20 57 33.7
35 1305 6.7 1.1 10 67 45.8
36 662 13.5 2.4 20 67.5 23.2
37 637 13 2.7 20 65 22.3
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UNIT 2B – HIGHER TIER 
 
UNIT 2b: BAND CRITERIA 


The following descriptions have been provided to indicate the way in which progression within the three criteria is likely to occur. Each successive description assumes demonstration of achievements in lower bands. You are asked to 


place work initially within a band and then to fine-tune using the marks within the band. It is recognised that work will not always fit neatly into one of the descriptions. 


 


MARKS  
extract essay Critical response to texts (AO1) 


*Assessed in all questions 
Language, structure and form (AO2) 
*Assessed in all extracts and Contemporary Drama essays 


Social, cultural, and historical contexts (AO4) 
*Assessed  in Literary Heritage Prose essays 


0 0 Nothing written, or what is written is irrelevant to the text or not worthy of credit. 


 
 


1 


 
 


1-4 


Candidates: 
rely on a narrative approach with some 
misreadings; make a personal response to the text. 


Candidates: 
may make generalised comments about stylistic 
effects. 


Candidates: 
make simple comments on textual 
background. 


Errors in grammar, punctuation and spelling are likely to impede communication on occasions. Structure and organisation is limited and meaning is often unclear. 


 
 
 


2-4 


 
 
 


5-9 


Candidates: 
display some understanding of main features; 
make generalised reference to relevant aspects 
of the text, echoing and paraphrasing; 
begin to select relevant detail. 


Candidates: 
recognise and make simple comments on particular features 
of style and structure. 


Candidates: 
show a limited awareness of social/cultural and historical 
contexts; 
begin to be aware how social/cultural and historical 
context is relevant to understanding the text(s). 


Grammar, punctuation and spelling has some errors. There is some attempt to structure and organise writing and meaning is clear in places. 


 
 
 
 


5-7 


 
 
 
 


10-14 


Candidates: 
make more detailed reference to text; 
discuss thoroughly, and increasingly thoughtfully, 
characters and relationships; 
probe the sub-text with increasing confidence; 
select and evaluate relevant textual details; 
understand and demonstrate how writers use 
ideas, themes and settings to affect the reader; 
convey ideas clearly and appropriately. 


Candidates: 
see how different aspects of style and structure combine to 
create effects; 
show increasingly clear appreciation of how meanings and 


ideas are conveyed through language, structure and form. 


Candidates: 
set texts in contexts more securely; 
begin to see how texts have been influential; 
have a clear grasp of social/cultural and historical context; 
begin to be able to relate texts to own and others’ 
experience. 


Grammar, punctuation and spelling is generally good but with occasional errors. Structure and organisation is secure and meaning is generally clear. 


 
 
 
 
 
 


8-10 


 
 
 
 
 
 


15-20 


Candidates: 
make increasingly assured selection and 
incorporation of relevant detail; 
are able to speculate/offer tentative judgements; 
evaluate characters/relationships and 
attitudes/motives; 
at the highest level, consistently handle texts 
with confidence, have an overview and ability to 
move from the specific to the general; 
convey ideas persuasively and cogently with apt 
textual support. 


Candidates: 
show appreciation of how writers use language to achieve 
specific effects; 
make assured exploration and evaluation of the ways 
meaning, ideas and feeling are conveyed through language, 
structure and form; 
at the highest level, make assured analysis of stylistic features. 


Candidates: 
show a clear understanding of social/cultural and historical 
contexts; 
relate texts to own and others’ experience; 
identify and comment on importance of social/cultural and 
historical contexts. Awareness of literary tradition shown; 
at the highest level, show a clear understanding of social/ 
cultural and historical contexts; 
relate details of text to literary background and explain 
how texts have been/are influential at different times. 


Grammar, punctuation and spelling is largely accurate. Structure and organisation is accomplished and meaning is clear. 


 
* Please see grid on the opposite page for AO weightings  
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Lord of the Flies 
 


 Read the extract on the opposite page. Then answer the following 
question: 


 


Look closely at how Ralph and Piggy speak and behave here. What does 
this reveal about their characters?                              [10]  


 


This question covers assessment objectives A01 (50%) and A02 (50%). 
 


0 marks  Nothing written, or nothing worthy of credit. 
 


 


1 mark  Brief responses, with simple comments on what is happening 
in the extract. 
 


 


2-4 marks  Answers will be dependent on reorganisation, with some 
discussion/awareness, and perhaps, empathy, for 3-4. 
 


 


5-7 marks  Discussion will be more focused and supported by apt detail 
and for 7 will be thorough and thoughtful, addressing, for 
example, the difference between the backgrounds revealed by 
the two boys. 
 


 


8-10 marks  Answers will be closely read, assured and evaluative, revealing 
a sensitive appreciation of the two characters and how they are 
revealed here. 


 


 


 What makes order break down on the island in Lord of the Flies? 
Remember to support your answer with reference to the novel and 
comment on its social, cultural and historical context.              [20] 


 


As with all relatively open questions, be flexible when judging this question, and 
consider the level of knowledge and understanding shown when arriving at a 
mark. 


 


  This question covers assessment objectives A01 (33%) and A04 (67%). 
 


0 marks  Nothing written, or nothing worthy of credit. 
 


 


1-4 marks  Answers will be simple and general. 
 


 


5-9 marks  Answers will be based on simple, and perhaps not wholly 
accurate, narrative, with awareness, empathy (perhaps), and 
some discussion and awareness of context at 8-9. 
 


 


10-14 marks  Answers will reveal a sound knowledge of the text, with apt 
detail to support judgements and for 13-14 will be thorough and 
thoughtful in discussing what makes order break down on the 
island. Context, such as different types of leadership and 
societies, will begin to be discussed at this level. 
 


 


15-20 marks  Answers will be confidently evaluative with a clear sense of 
overview, and there will be an understanding of the context of 
the novel, as suggested above, applied to a sensitive discussion 
of some of the various factors involved in the breakdown of 
order on the island. 


 


 


  Please look for, and reward, valid alternatives. 
  


3 5 


3 6 
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 How is the character of Piggy important to the novel as a whole? 
Remember to support your answer with reference to the novel and 
comment on its social, cultural and historical context.                      [20] 


  
This question covers assessment objectives A01 (33%) and A04 (67%). 


 
0 marks  Nothing written, or nothing worthy of credit. 


 
   


1-4 marks  Answers will be simple and with only general comments about 
Piggy. 
 


   


5-9 marks  Answers will be based on simple, and perhaps not wholly 
accurate, narrative, with awareness, empathy (perhaps), and 
some discussion at 8-9, as well as some awareness of context. 
 


   


10-14 marks  Answers will reveal a sound knowledge of the text and of the 
character of Piggy, with apt detail to support discussion and for 
13-14 will be thorough and thoughtful. Contextual issues, such 
as social class and violence, will begin to be discussed. 
 


   


15-20 marks  Answers will be confidently evaluative with a clear appreciation 
of Piggy as he appears in the novel. There will be application of 
relevant context to this discussion with increasing assurance 
towards the top of the mark range.  


   


 
Please look for, and reward, valid alternatives. 


  


3 7 












Sticky Note

The response gets straight into relevant detail from the extract, making a straightforward comment about the actions of each character. 



Sticky Note

The comments about Piggy are supported but quite straightforward and fairly general. 



Sticky Note

There is less said about Ralph but there is some selection.



Sticky Note

Possible task: Add a couple more points about Ralph and try  to develop some of the points that are chosen to show a greater understanding of the character as they appear in the extract. 



Sticky Note

This is a low Band 3 response. There is some range of selected detail but the comments about both Piggy and Ralph are straightforward and lack development. 5 marks.













Sticky Note

This is a sensible introduction that restates the question and also brings in relevant context. 



Sticky Note

The response deals with one character at a time rather than taking a chronological approach. The discussion of Jack shows detailed knowledge of events and there is contextual discussion too. 







Sticky Note

There is much discussion of context in this paragraph and there is some overview of the writer's intentions. The focus on the task is still present but not always at the forefront of the discussion.



Sticky Note

In considering Piggy in relation to the question the candidate is building an overview relating to the breakdown of order.



Sticky Note

This contextual discussion is not clear to follow or as closely related to detail or events from the text. 







Sticky Note

Whilst the discussion again shows some overview related to context there is now a lack of detail of events from the text to support the discussion. 



Sticky Note

Possible task: try to add in some more events and specific detail from the text to exemplify and develop some of the discussion.



Sticky Note

This response is on the edge of Band 3 and 4. There is much discussion of context, most of which is relevant to the task. There is a developing overview but a lack of detail and events from the text at times. 15 marks.
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Lord of the Flies


Answer                   and either                   or                  .


You are advised to spend about 20 minutes on                   , and about 40 minutes on             


or                   .


Read the extract on the opposite page. Then answer the following question:


Look closely at how Ralph and Piggy speak and behave here. What does this reveal 
about their characters?	 [10]


Either,


What makes order break down on the island in Lord of the Flies? Remember to support 
your answer with reference to the novel and comment on its social, cultural and historical 
context.	 [20]


Or,


How is the character of Piggy important to the novel as a whole? Remember to support 
your answer with reference to the novel and comment on its social, cultural and historical 
context.	  [20]


© WJEC CBAC Ltd.
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Ralph did a surface dive and swam under water with his eyes open; the sandy edge of the pool 
loomed up like a hillside. He turned over, holding his nose, and a golden light danced and shattered 
just over his face. Piggy was looking determined and began to take off his shorts. Presently he was 
palely and fatly naked. He tip-toed down the sandy side of the pool, and sat there up to his neck in 
water smiling proudly at Ralph.


‘Aren’t you going to swim?’
Piggy shook his head.
‘I can’t swim. I wasn’t allowed. My asthma —’
‘Sucks to your ass-mar!’
Piggy bore this with a sort of humble patience.
‘You can’t half swim well.’
Ralph paddled backwards down the slope, immersed his mouth and blew a jet of water into the 


air. Then he lifted his chin and spoke.
‘I could swim when I was five. Daddy taught me. He’s a commander in the Navy. When he gets 


leave he’ll come and rescue us. What’s your father?’
Piggy flushed suddenly.
‘My dad’s dead,’ he said quickly, ‘and my mum —’
He took off his glasses and looked vainly for something with which to clean them.
‘I used to live with my auntie. She kept a sweet-shop. I used to get ever so many sweets. As many 


as I liked. When’ll your dad rescue us?’
‘Soon as he can.’
Piggy rose dripping from the water and stood naked, cleaning his glasses with a sock. The only 


sound that reached them now through the heat of the morning was the long, grinding roar of the 
breakers on the reef.


‘How does he know we’re here?’
Ralph lolled in the water. Sleep enveloped him like the swathing mirages that were wrestling with 


the brilliance of the lagoon.
‘How does he know we’re here?’
Because, thought Ralph, because, because. The roar from the reef became very distant.
‘They’d tell him at the airport.’
Piggy shook his head, put on his flashing glasses and looked down at Ralph.
‘Not them. Didn’t you hear what the pilot said? About the atom bomb? They’re all dead.’
Ralph pulled himself out of the water, stood facing Piggy, and considered this unusual problem.
Piggy persisted.
‘This is an island, isn’t it?’
‘I climbed a rock,’ said Ralph slowly, ‘and I think this is an island.’
‘They’re all dead,’ said Piggy, ‘an’ this is an island. Nobody don’t know we’re here. Your dad don’t 


know, nobody don’t know —’
His lips quivered and the spectacles were dimmed with mist.
‘We may stay here till we die.’
With that word the heat seemed to increase till it became a threatening weight and the lagoon 


attacked them with a blinding effulgence.


© WJEC CBAC Ltd.
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UNIT 2B – HIGHER TIER 
 
UNIT 2b: BAND CRITERIA 


The following descriptions have been provided to indicate the way in which progression within the three criteria is likely to occur. Each successive description assumes demonstration of achievements in lower bands. You are asked to 


place work initially within a band and then to fine-tune using the marks within the band. It is recognised that work will not always fit neatly into one of the descriptions. 


 


MARKS  
extract essay Critical response to texts (AO1) 


*Assessed in all questions 
Language, structure and form (AO2) 
*Assessed in all extracts and Contemporary Drama essays 


Social, cultural, and historical contexts (AO4) 
*Assessed  in Literary Heritage Prose essays 


0 0 Nothing written, or what is written is irrelevant to the text or not worthy of credit. 


 
 


1 


 
 


1-4 


Candidates: 
rely on a narrative approach with some 
misreadings; make a personal response to the text. 


Candidates: 
may make generalised comments about stylistic 
effects. 


Candidates: 
make simple comments on textual 
background. 


Errors in grammar, punctuation and spelling are likely to impede communication on occasions. Structure and organisation is limited and meaning is often unclear. 


 
 
 


2-4 


 
 
 


5-9 


Candidates: 
display some understanding of main features; 
make generalised reference to relevant aspects 
of the text, echoing and paraphrasing; 
begin to select relevant detail. 


Candidates: 
recognise and make simple comments on particular features 
of style and structure. 


Candidates: 
show a limited awareness of social/cultural and historical 
contexts; 
begin to be aware how social/cultural and historical 
context is relevant to understanding the text(s). 


Grammar, punctuation and spelling has some errors. There is some attempt to structure and organise writing and meaning is clear in places. 


 
 
 
 


5-7 


 
 
 
 


10-14 


Candidates: 
make more detailed reference to text; 
discuss thoroughly, and increasingly thoughtfully, 
characters and relationships; 
probe the sub-text with increasing confidence; 
select and evaluate relevant textual details; 
understand and demonstrate how writers use 
ideas, themes and settings to affect the reader; 
convey ideas clearly and appropriately. 


Candidates: 
see how different aspects of style and structure combine to 
create effects; 
show increasingly clear appreciation of how meanings and 


ideas are conveyed through language, structure and form. 


Candidates: 
set texts in contexts more securely; 
begin to see how texts have been influential; 
have a clear grasp of social/cultural and historical context; 
begin to be able to relate texts to own and others’ 
experience. 


Grammar, punctuation and spelling is generally good but with occasional errors. Structure and organisation is secure and meaning is generally clear. 


 
 
 
 
 
 


8-10 


 
 
 
 
 
 


15-20 


Candidates: 
make increasingly assured selection and 
incorporation of relevant detail; 
are able to speculate/offer tentative judgements; 
evaluate characters/relationships and 
attitudes/motives; 
at the highest level, consistently handle texts 
with confidence, have an overview and ability to 
move from the specific to the general; 
convey ideas persuasively and cogently with apt 
textual support. 


Candidates: 
show appreciation of how writers use language to achieve 
specific effects; 
make assured exploration and evaluation of the ways 
meaning, ideas and feeling are conveyed through language, 
structure and form; 
at the highest level, make assured analysis of stylistic features. 


Candidates: 
show a clear understanding of social/cultural and historical 
contexts; 
relate texts to own and others’ experience; 
identify and comment on importance of social/cultural and 
historical contexts. Awareness of literary tradition shown; 
at the highest level, show a clear understanding of social/ 
cultural and historical contexts; 
relate details of text to literary background and explain 
how texts have been/are influential at different times. 


Grammar, punctuation and spelling is largely accurate. Structure and organisation is accomplished and meaning is clear. 


 
* Please see grid on the opposite page for AO weightings  
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A Christmas Carol 
 


 Read the extract on the opposite page. Then answer the following 
question: 


 


How does Charles Dickens create mood and atmosphere here? Refer 
closely to the extract in your answer.                              [10]  


 


This question covers assessment objectives A01 (50%) and A02 (50%). 
 


0 marks  Nothing written, or nothing worthy of credit. 
 


 


1 mark  Brief responses with very simple, general comments on what is 
happening in the extract. 
 


 


2-4 marks  Answers will be dependent on re-telling, with some discussion 
and awareness of the impact of the appearance of Marley, for 
example, at 4. 
 


 


5-7 marks  Candidates will track through the extract, selecting and 
highlighting relevant detail. For 7 candidates will discuss 
relevant detail thoughtfully and thoroughly. 
 


 


8-10 marks  Answers will be increasingly closely read, evaluative, assured 
and, at the top of this band, analytical of Dickens’ use of 
language, and have an overview of the effects of the extract. 
This might include some closer reading of detail such as the 
chains and their significance, for example. 


 


 


 'A Christmas Carol is about responsibility.' To what extent do you agree 
with this statement? Remember to support your answer with reference to 
the novel and comment on its social, cultural and historical context.      [20] 


 


  This question covers assessment objectives A01 (33%) and A04 (67%). 
 


As with all open questions of this type, please bear in mind that opinion is free, 


and judge according to the marking guidelines. 
 


0 marks  Nothing written, or nothing worthy of credit. 
 


  


1-4 marks  Answers will be based on patchy, simple and general narrative. 
 


  


5-9 marks  Answers will be based on simple narrative and judgements 
with some discussion of parts of the novel where responsibility 
is relevant, for 8-9. Attention to context may mostly be implicit 
at this level. 
 


  


10-14 marks  Answers will be more selective and focused, with apt use of 
detail to support a discussion of responsibility in the novel. At 
13-14 discussion will be more thoughtfully developed. 
Awareness of relevant contextual issues (poverty, welfare, the 
class system, family life etc.) will be evident. 
 


  


15-20 marks  Answers will be sensitive and increasingly evaluative in their 
discussion of the importance of responsibility in the novel and 
will apply relevant points of context to this discussion. There will 
be an increasingly confident consideration of 'to what extent' the 
candidate agrees with the statement, particularly towards the 
top of the mark range. 


  


 


  Please look for, and reward, valid alternatives. 
  


3 2 


3 3 
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 How does Dickens use the character of Bob Cratchit to highlight some 
aspects of Victorian society?        [20] 


  
This question covers assessment objectives A01 (33%) and A04 (67%). 


 
0 marks  Nothing written, or nothing worthy of credit. 


 
   


1-4 marks  Patchy simple narrative. 
 


   


5-9 marks  Answers will be dependent on simple, and, quite probably, 
patchy, narrative with some discussion, and, perhaps, 
empathy, for 8-9, and some awareness of relevant contextual 
features (e.g. Victorian families, attitudes to charity, etc.) 
 


   


10-14 marks  Answers will still be narrative driven but the use of the text will 
be more selective, and discussion will be more focused, 
becoming thoughtful and thorough at 13/14, in discussion of 
the character of Bob Cratchit as presented in the novel, within 
its context, as suggested above.  
 


   


15-20 marks  Answers will be increasingly astute, evaluative and well 
considered, with 'how' addressed with increasing confidence. 
Points covered at the top of this mark range may include the 
humility of Bob's character, and how this is presented, all set 
within the context of the novel, as suggested above. 
 


   


Please look for, and reward, valid alternatives. 
  


3 4 












Sticky Note

This opening places the extract accurately within the text but also gives a confident summary of the subtext. 



Sticky Note

This paragraph shows a strong appreciation of the writer's craft in this extract.



Sticky Note

The response is working through the extract in detail but there is also a close appreciation of language and subtext.







Sticky Note

More confident exploration of the subtext of the extract through close attention to detail.



Sticky Note

Possible task: Note any areas of the extract that have not yet been mined for detail and see if there is anything to add.



Sticky Note

This is a confident response to the task with a close focus on style and subtext in a detailed exploration of the mood and atmosphere created. Not comprehensive perhaps, but perceptive. 9 marks.





		Untitled










Sticky Note

There is contextual background mixed in relevantly with a focused discussion of Bob and Tiny Tim in particular.
 



Sticky Note

These are plain but relevant statements that do refer to some detail and events.  







Sticky Note

Moves slightly away from the task here but only temporarily.




Sticky Note

These are straightforward but relevant comments showing a detailed knowledge of the text. 



Sticky Note

The focus on Bob has again been lost and the contextual discussion has moved away from the question set. 







Sticky Note

This is a personal response but shows thought about the terms of the question. There is some reference to the text in the detail selected too. 



Sticky Note

Possible task: How would it be possible to link the contextual comments more closely to events in the book that involve Bob, for instance his Christmas with his family?



Sticky Note

This is a Band 3 essay. There is a focused discussion with some detail from across the text and regular attention to context. Although the focus is not always secure there is enough detail for 12 marks. 












 


 


 


 


 


 


 


 


 


 


 


  


 


 


 


  


3 
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A Christmas Carol


Answer                   and either                   or                  .


You are advised to spend about 20 minutes on                   , and about 40 minutes on             


or                   .


Read the extract on the opposite page. Then answer the following question:


How does Charles Dickens create mood and atmosphere here? Refer closely to the 
extract in your answer.	 [10]


Either,


‘A Christmas Carol is about responsibility.’ To what extent do you agree with this 
statement? Remember to support your answer with reference to the novel and comment 
on its social, cultural and historical context. 	 [20]


Or,


How does Dickens use the character of Bob Cratchit to highlight some aspects of 
Victorian society?	 [20]
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Scrooge fell upon his knees, and clasped his hands before his face.


“Mercy!” he said. “Dreadful apparition, why do you trouble me?”


“Man of the worldly mind!” replied the Ghost, “do you believe in me or not?”


“I do,” said Scrooge. “I must. But why do spirits walk the earth, and why do they come to me?”


“It is required of every man,” the Ghost returned, “that the spirit within him should walk abroad among 
his fellow-men, and travel far and wide; and, if that spirit goes not forth in life, it is condemned to do 
so after death. It is doomed to wander through the world—oh, woe is me!—and witness what it
cannot share, but might have shared on earth, and turned to happiness!”


Again the spectre raised a cry, and shook its chain and wrung its shadowy hands. 


“You are fettered,” said Scrooge, trembling. “Tell me why?”


“I wear the chain I forged in life,” replied the Ghost. “I made it link by link, and yard by yard; I girded it 
on of my own free-will, and of my own free-will I wore it. Is its pattern strange to you?”


Scrooge trembled more and more.


“Or would you know,” pursued the Ghost, “the weight and length of the strong coil you bear yourself? 
It was full as heavy and as long as this, seven Christmas-eves ago. You have laboured on it since. 
It is a ponderous chain!”


Scrooge glanced about him on the floor, in the expectation of finding himself surrounded by some 
fifty or sixty fathoms of iron cable; but he could see nothing.


“Jacob!” he said imploringly. “Old Jacob Marley, tell me more! Speak comfort to me, Jacob!”


“I have none to give,” the Ghost replied. “It comes from other regions, Ebenezer Scrooge, and is 
conveyed by other ministers, to other kinds of men. Nor can I tell you what I would. A very little more 
is all permitted to me. I cannot rest, I cannot stay, I cannot linger anywhere. My spirit never walked 
beyond our counting-house—mark me!—in life my spirit never roved beyond the narrow limits of our 
money-changing hole; and weary journeys lie before me!”
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UNIT 2B – HIGHER TIER 
 
UNIT 2b: BAND CRITERIA 


The following descriptions have been provided to indicate the way in which progression within the three criteria is likely to occur. Each successive description assumes demonstration of achievements in lower bands. You are asked to 


place work initially within a band and then to fine-tune using the marks within the band. It is recognised that work will not always fit neatly into one of the descriptions. 


 


MARKS  
extract essay Critical response to texts (AO1) 


*Assessed in all questions 
Language, structure and form (AO2) 
*Assessed in all extracts and Contemporary Drama essays 


Social, cultural, and historical contexts (AO4) 
*Assessed  in Literary Heritage Prose essays 


0 0 Nothing written, or what is written is irrelevant to the text or not worthy of credit. 


 
 


1 


 
 


1-4 


Candidates: 
rely on a narrative approach with some 
misreadings; make a personal response to the text. 


Candidates: 
may make generalised comments about stylistic 
effects. 


Candidates: 
make simple comments on textual 
background. 


Errors in grammar, punctuation and spelling are likely to impede communication on occasions. Structure and organisation is limited and meaning is often unclear. 


 
 
 


2-4 


 
 
 


5-9 


Candidates: 
display some understanding of main features; 
make generalised reference to relevant aspects 
of the text, echoing and paraphrasing; 
begin to select relevant detail. 


Candidates: 
recognise and make simple comments on particular features 
of style and structure. 


Candidates: 
show a limited awareness of social/cultural and historical 
contexts; 
begin to be aware how social/cultural and historical 
context is relevant to understanding the text(s). 


Grammar, punctuation and spelling has some errors. There is some attempt to structure and organise writing and meaning is clear in places. 


 
 
 
 


5-7 


 
 
 
 


10-14 


Candidates: 
make more detailed reference to text; 
discuss thoroughly, and increasingly thoughtfully, 
characters and relationships; 
probe the sub-text with increasing confidence; 
select and evaluate relevant textual details; 
understand and demonstrate how writers use 
ideas, themes and settings to affect the reader; 
convey ideas clearly and appropriately. 


Candidates: 
see how different aspects of style and structure combine to 
create effects; 
show increasingly clear appreciation of how meanings and 


ideas are conveyed through language, structure and form. 


Candidates: 
set texts in contexts more securely; 
begin to see how texts have been influential; 
have a clear grasp of social/cultural and historical context; 
begin to be able to relate texts to own and others’ 
experience. 


Grammar, punctuation and spelling is generally good but with occasional errors. Structure and organisation is secure and meaning is generally clear. 


 
 
 
 
 
 


8-10 


 
 
 
 
 
 


15-20 


Candidates: 
make increasingly assured selection and 
incorporation of relevant detail; 
are able to speculate/offer tentative judgements; 
evaluate characters/relationships and 
attitudes/motives; 
at the highest level, consistently handle texts 
with confidence, have an overview and ability to 
move from the specific to the general; 
convey ideas persuasively and cogently with apt 
textual support. 


Candidates: 
show appreciation of how writers use language to achieve 
specific effects; 
make assured exploration and evaluation of the ways 
meaning, ideas and feeling are conveyed through language, 
structure and form; 
at the highest level, make assured analysis of stylistic features. 


Candidates: 
show a clear understanding of social/cultural and historical 
contexts; 
relate texts to own and others’ experience; 
identify and comment on importance of social/cultural and 
historical contexts. Awareness of literary tradition shown; 
at the highest level, show a clear understanding of social/ 
cultural and historical contexts; 
relate details of text to literary background and explain 
how texts have been/are influential at different times. 


Grammar, punctuation and spelling is largely accurate. Structure and organisation is accomplished and meaning is clear. 


 
* Please see grid on the opposite page for AO weightings  
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Blood Brothers 
 


 Read the extract on the opposite page. Then answer the following 
question: 


 


Look closely at how the characters speak and behave here. How does it 
create mood and atmosphere for an audience?                 [10]  


 


This question covers assessment objectives A01 (50%) and A02 (50%). 
 


0 marks  Nothing written, or nothing worthy of credit. 
 


 


1 mark  Simple general comments. 
 


 


2-4 marks  Answers will be general, and dependent on relatively simple 
narrative/reorganisation. 
 


 


5-7 marks  Answers will still be reliant on narrative, but will include 
highlighting of specific detail. For 7, answers will be thoughtful 
and thorough. At the top of the mark range stage directions will 
also be addressed with some success. 
 


 


8-10 marks  Answers will be assured, analytical, with an increasingly clear 
appreciation of Russell's techniques, such as the use of stage 
directions. At the top, responses may show an appreciation of 
the tension inherent in the extract and how it is created. 


 


 


 'Childhood is the most important time in Blood Brothers.' To what extent 
do you agree with this statement?        [20] 


 


  This question covers assessment objectives A01 (33%) and A02 (67%). 
 


As with all relatively open questions, there is no set way to approach this 
question, so be flexible in judging what is offered, and use the guidelines for fine 
tuning your marking. 


 


0 marks Nothing written, or nothing worthy of credit. 
 


  


1-4 marks Answers will be based on simple, patchy narrative. 
 


  


5-9 marks Answers will be dependent on fairly simple narrative, with an 
awareness and an emerging discussion of childhood in the 
play, although coverage of the play may be patchy and specific 
detail a bit scant.  
 


  


10-14 marks Candidates will reveal an increasingly sound knowledge of the 
play, used to support discussion of childhood and its 
importance as a time in the play, which will be thoughtful and 
thorough at the top half of this mark range.  
 


  


15-20 marks Responses will be confident in their discussion of the time of 
childhood in the play and will be typified by sensitivity and 
evaluation for the highest marks. At this level there is likely to be 
attention paid to a variety of characters and events and perhaps 
some comparison to the importance of other times in the play. In 
this way the idea of “to what extent” will be addressed with 
increasing assurance. 


  


 
Please look for, and reward, valid alternatives. 


  


1 4 


1 5 
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 How does Willy Russell present the changing relationship between Mickey 
and his mother, Mrs Johnstone, throughout the play?               [20] 


  
This question covers assessment objectives A01 (33%) and A02 (67%). 


 
0 marks  Nothing written, or nothing worthy of credit. 


 
   


1-4 marks  Simple, patchy narrative, at a general level. 
 


   


5-9 marks  Answers will be increasingly focused, with some discussion of 
the changing relationship in the play, with awareness and, 
perhaps, empathy for 8/9.  
 


   


10-14 marks  Answers will be more focused, with solid knowledge of the text 
used to support discussion of the changing relationship 
throughout the play. For 13-14, answers will be sustained and 
thoughtful, although the idea of presentation will probably be 
only addressed implicitly at this level. 
 


   


15-20 marks  Answers will be increasingly sensitive, evaluative and assured, 
with apt coverage of key points from across the play. The idea 
of the presentation of their relationship will be addressed with 
increasing confidence.  


   


  
 Please look for, and reward, valid alternatives.  
  


1 6 












Sticky Note

There is an attempt to answer the task by looking at word classes used and a mention of the audience. There is no explanation as to why the atmosphere is either sudden or quite serious. 



Sticky Note

The effect of the repetition is noted but there is no comment as to what type of mood is created and how this might relate to the events or characters in the extract. 



Sticky Note

The verbs are used by the writer rather than by Edward and again there is no comment about what type of mood is being created.  



Sticky Note

More effects are noted and the general mood of fear is noted, There is no explanation of how punctuation makes the atmosphere tense or loud.



Sticky Note

Possible task: Select detail to show some of the points made. Put some adjectives before the word mood to make these points more specific. 



Sticky Note

This response stays very much in Band 2 because there is very little detailed reference to the extract. There is a general appreciation of mood and atmosphere approached through general comments about various techniques used by the writer. Just about 4 marks.  












Sticky Note

This short introductory paragraph is enough to place the extract securely within the text to help account for the mood and atmosphere, without taking away from the time needed to address detail from the extract itself.



Sticky Note

This point, including the footnote that is indicated, is a close appreciation of the language used and the link to elsewhere in the text relates directly to the point being made about the difference here and what it adds to the mood and atmosphere. 




Sticky Note

Mood and atmosphere are tracked closely through the structure of the extract.



Sticky Note

In this paragraph close tracking of mood and atmosphere is also linked on several occasions to the effect on the audience. This addresses the task confidently. 




Sticky Note

There are some more confident insights here, noted through close attention to detail. 







Sticky Note

Possible task: Has the answer covered the whole extract? Can any points be added or developed to make this even better and nudge it to full marks? 



Sticky Note

This is a strong response that shows detailed insight throughout. There are a range of points and some perceptive comments. 9 marks.












Sticky Note

The introductory sentence doesn't really get to the task. The second sentence show some awareness of the changing relationship and some focus on the terms of the question. 



Sticky Note

There is some relevant, straightforward discussion of selected details and events from early in the play. 



Sticky Note

The response has jumped to later in the play before returning to earlier events. The trip to the cinema is then mentioned again later on. This is all relevant material but is not completely organised. 



Sticky Note

Some relevant, detailed discussion. The points are not fully developed or the comments justified. 







Sticky Note

Some more detailed points but there is still some lack of development and explanation of the opinions expressed. 



Sticky Note

Gets to the end of the play and the end of the relationship. The idea of hatred is expressed but not developed.



Sticky Note

A sudden and not very effective place to stop. 



Sticky Note

Possible task: Reorganise the point made and add some development of the ideas expressed to make this a more effective response. 



Sticky Note

This is a low Band 3 response. There is relevant detail and some focused understanding shown at times but points remain undeveloped and there is a lack of organisation that doesn't help to connect the ideas expressed. 11 marks.












Sticky Note

Along with the short footnote indicated this straightforward opening sets an agenda by addressing the terms of the question directly and giving judgement. 



Sticky Note

This section starts with a summary of what childhood in the play entails and then moves on to explore detail more closely. The argument then moves across the play to point out the contrast through selected detail.



Sticky Note

There is a range of detail here, moving quickly on to later events in childhood and detail from them. This is then linked effectively to a contrast showing more appreciation of the text as a whole. 







Sticky Note

This discussion of guns and violence shows a personal response and a confident overview of the play as a whole whilst still linking this to childhood. 



Sticky Note

The candidate is prepared to argue with the question  and this is very confident work. Looking at this pivotal moment from the play in close detail shows a close appreciation of language use and of the structure of the play. 



Sticky Note

The discussion of adulthood has been justified as relevant to the question. There  is a confident summary of relevant events with supporting detail to show sound knowledge across the text. Themes of the play are also handled confidently.



Sticky Note

Possible task: Could a couple more events from childhood be added to make this response even more effective?



Sticky Note

This response is confident throughout in using detail and events form the text to support a very direct answer to the question set. There are some perceptive moments, perhaps not developed. 18 marks. 
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Blood Brothers


Answer                   and either                   or                  .


You are advised to spend about 20 minutes on                   , and about 40 minutes on             


or                   .


Read the extract on the opposite page. Then answer the following question:


Look closely at how the characters speak and behave here. How does it create mood 
and atmosphere for an audience?	 [10]


Either,


‘Childhood is the most important time in Blood Brothers.’ To what extent do you agree 
with this statement? 	 [20]


Or,


How does Willy Russell present the changing relationship between Mickey and his 
mother, Mrs Johnstone, throughout the play?	 [20]
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Narrator: 	 There’s a mad man running round and round
	 You know the devil’s got your number
	 You know he’s right beside you
	 He’s screamin’ deep inside you
	 And someone said he’s callin’ your number up today
	 Today
	 Today
	 TODAY!
	 On the last three words of the chorus Mrs Johnstone runs off.
	 On the last ‘Today’ the music stops abruptly.
	 We see Edward, standing behind a table, on a platform.
	 He is in the middle of addressing his audience. Two Councillors stand either side.
Edward:	 And if, for once, I agree with Councillor Smith, you mustn’t hold that against me. But in 


this particular instance, yes, I do agree with him. You’re right, Bob, there is a light at the 
end of the tunnel. Quite right. None of us would argue with you on that score. But what 
we would question is this, how many of us …


	 From his audience a commotion beginning. He thinks he is being heckled and so tries 
to carry on. In fact his audience is reacting to the sight of Mickey appearing from the 
stalls, a gun held two-handed, to steady his shaking hands, and pointed directly at 
Edward. Edward turns and sees Mickey as someone on the platform next to him realizes 
the reality of the situation and screams.


Mickey: 	 Stay where you are!
	 Mickey stops a couple of yards from Edward. He is unsteady and breathing awkwardly.
Edward	 (eventually): Hello, Mickey.
Mickey:	 I stopped takin’ the pills.
Edward	 (pause): Oh.
Mickey	 (eventually): I began thinkin’ again. Y’see. (To the Councillor.) Just get her out of here, 


mister, now!
	 The Councillors hurry off.
	 Edward and Mickey are now alone on the platform.
	 I had to start thinkin’ again. Because there was one thing left in my life. (Pause.) Just 


one thing I had left, Eddie — Linda — an’ I wanted to keep her. So, so I stopped takin’ 
the pills. But it was too late. D’y’ know who told me about … you … an’ Linda … Your 
mother … she came to the factory and told me.


Edward:	 Mickey, I don’t know what she told you but Linda and I are just friends …
Mickey	 (shouting for the first time): Friends! I could kill you.
	 We were friends weren’t we? Blood brothers, wasn’t it?
	 Remember?
Edward:	 Yes, Mickey, I remember.
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